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Introduction

Our approach to behaviour stems from our Christian vision. Our vision is that Jolesfield Church of England Primary School enables
every child and adult to flourish as individuals and collectively for the good of all.

‘Jesus said, “ I have come that they may have life and have it to the full.” John 10 v10

We create an inclusive school community where children feel rooted in the knowledge of God’s love for all people. We aim for every
child to develop a curiosity for learning and celebrate achievement in all its forms, as well as the e�ort that goes into making progress.
The concept of flourishing, linked to ‘have it to the full’ is rooted in our belief that we all inhabit God’s world and he gave it to us to
explore and cherish. Therefore, we embrace the full breadth of the curriculum and move beyond in order that our children flourish
spiritually, socially, emotionally and academically. As pioneers, children develop a passion for learning, grow in confidence without
fear of failure and inspire the adults around them.

Our vision is communicated through our school values of:

● kindness
● thankfulness
● teamwork
● positivity
● respect

We promote a pro-social approach (voluntary behaviour intended to benefit another) based on the following Christian teaching:

“Love your neighbour as yourself.” Matthew 22 v39
“Treat others just as you want to be treated” Luke 6 v31

The Christian value of forgiveness also underpins our approach to behaviour management. Where possible, all behaviour is dealt with
on the same day allowing every day to be a fresh start.

“Bear with each other and forgive one another if any of you has a grievance against someone. Forgive as the Lord forgave you.”
Colossians 3:13



Aims and Expectations
Our vision at Jolesfield Church of England Primary School is that every member of the school community feels valued and respected,
and that each person is treated fairly and well. We are a caring Christian community, whose values are built on mutual trust and
respect for all. The school’s behaviour policy is therefore designed to support the way in which all members of the school can live and
work together in a supportive way. It aims to promote an environment where everyone feels happy, safe and secure.
Our school has rules around routines and class expectations. These are underpinned by our shared set of mutual values, which reflect
our Christian vision:

● thankfulness
● teamwork
● positivity
● respect
● kindness

Our rules promote nurturing relationships, so that people can work together with the common purpose of helping everyone to learn.
This policy supports the school community in aiming to allow everyone to work as a team in an e�ective and considerate way.
Additional Christian values are also taught and promoted through our collective worship, based on the resource, Roots and Fruits.
These include: Generosity, Compassion, Courage, Forgiveness, Friendship, Trust, Perseverance, Justice, Service and Truthfulness.

The high expectations of behaviour in our school allow children to contribute to their learning experience and flourish in a proactive
way whether in school, on educational visits or visiting places whilst representing the school.

We recognise that some children may have experienced a range of Adverse Child Experiences (ACEs) and some children’s learning
di�culties and/or neuro-di�erences can make the understanding and following of behaviour expectations more challenging.
Therefore, our policy is based on principles of equity rather than equality (see further explanation in appendix 2). However, we treat all
children fairly and apply our behaviour policy consistently but appropriately, depending on a child’s individual needs, age and stage.

We endeavor to shape, reward and promote positive behaviour through:

● giving consequences, rather than sanctions
● developing understanding of what is di�cult or dangerous about an individual’s behaviour
● build understanding of the di�erent choices available
● taking protective measures to protect others from harm



● teaching children to recognise their feelings and emotions using ‘zones’
● supporting children to develop a ‘toolbox’ of strategies to help achieve self-regulation
● building understanding in children of their individual triggers
● building emotional literacy to help children communicate their needs and feelings
● helping children to recognise the impact on others of expected and unexpected behaviours
● developing the ability of children to recognise and promote the voice of their ‘inner coach’, rather than ‘inner critic’
● praising and rewarding positive choices, for example, through our RAISE system
● developing ‘superflex thinking’ rather than ‘rock brain thinking’
● teaching strategies to manage anxiety such as ‘Size the Problem’

Our approach to behaviour management is tied closely to our school’s adoption of ‘Zones of Regulation’ (see further explanation in
appendix 3). This policy aims to help children to grow in a safe and secure environment, and to become positive, responsible and
increasingly independent members of the school community and society.

Roles and Responsibilities

Governing Body
The governing body is responsible for reviewing and approving the written statement of behaviour principles, which underpin this
policy (see appendix 1). The governing body will also review this behaviour policy in conjunction with the headteacher and monitor the
policy’s e�ectiveness, holding the headteacher to account for its implementation.

Headteacher
The headteacher is responsible for reviewing this behaviour policy. The headteacher and the senior leadership team will ensure that the
school environment encourages positive behaviour and that sta� deal e�ectively with poor behaviour and will monitor how sta�
implement this policy to ensure rewards and consequences are applied.

Sta�
All sta� are responsible for:

● Implementing the behaviour policy e�ectively
● Modelling positive behaviour
● Using positive praise to shape behaviour
● Being responsive and reflective practitioners
● Promoting emotional literacy
● Promoting all elements of Zones of Regulation



● Using the language associated with Zones of Regulation
● Recording serious or ongoing behaviour incidents on CPOMs and reporting to appropriate member of senior leadership team

In addition, class teachers are responsible for:
● Consulting and utilising the West Sussex document Ordinarily Available Inclusive Practice
● Developing class rules underpinned by our Christian vision and approach to behaviour
● Building and maintaining routines and rewards to promote positive choices
● Teaching and revisiting all elements of Zones of Regulation
● Maintaining, using and referring to Zones of Regulation display
● Empowering children to build and use a toolbox of strategies for self-regulation
● Providing a personalised approach to the specific behavioural needs of particular pupils
● Liaising with parents at an early stage
● Building understanding of behaviour through seeking and engaging with continued professional development

The senior leadership team will support sta� in their management of behaviour incidents.

Parents
Parents are expected to:

● Support their child in adhering to the Jolesfield school vision and rules
● Model positive behaviour
● Inform the school of any changes in circumstances that may a�ect their child’s behaviour
● Discuss any behavioural concerns with the class teacher promptly
● Support the school, where necessary, with the implementation of consequences and behaviour plans
● Inform class teachers of any issues arising from the use of social media
● Endeavour to ensure their child only has access to age-appropriate content

Promoting and Shaping Good Behaviour
Praise is key to nurturing motivated, engaged children who make good choices and consequently build positive relationships. It is
important that children who make good choices are recognised and praised. Children are encouraged to be polite and respectful
towards others. This is encouraged and modeled by adults. Some children benefit more from excessive targeted praise as a means of
shaping behaviour and building self-esteem. The names of these children are shared across all teaching sta�.
All members of sta� are committed to using positive behaviour reinforcement by doing all we can to avoid humiliating a child,
overreacting or giving blanket punishment. Instead we work on building positive relationships, and strive to use humour, keep calm
and be positive. We get to know pupils as individuals and try to leave the child on a positive note after dealing with situations. The

http://schools.local-offer.org/send-toolkit/ordinarily-available-inclusive-practice/


principles of therapeutic thinking underpin our approach:
● positive phrasing
● limiting choice
● disempowering the behaviour
● natural consequences

An example of this approach is included in appendix 2.

Where possible, the natural consequences are identified with the pupil through the use of restorative questioning such as:

What was the impact of ____ on you and others? How can you help put this right? How can we make things better for you and others
when you feel like this? This approach does not preclude a member of sta� from providing a consequence di�erent or addition to that
suggested by a child, but it does provide a framework for making them more meaningful by involving the child in the decision making.

Unsocial and low level behaviours are ignored and managed through distraction and redirection rather than reinforced through the
giving of negative attention.

Children’s achievements are acknowledged in a variety of ways including during Celebration Assembly, through the awarding of Raise
points and by in-class reward systems.

Teaching Children about Positive Choices
Spiritual, Moral, Social and Cultural Development is promoted not only through our curriculum but also through the ethos of the school and
through the development of positive attitudes and values and planned time for reflection. More information can be found about this in our
policy of spirituality. Through our curriculum o�er, children are involved in stories, worship, planned activities, learning opportunities and
games where they learn and discuss what good behaviour means and how to resolve situations where they are unhappy about their own
behaviour or that of others. The role model of Jesus is used as representative of kind, considerate and fair behaviour. Teachers use lessons
when particular issues arise in their classes or the playground that are a�ecting the learning or wellbeing of the children.

Children are given many opportunities to work collaboratively in class, which helps them to share and take turns, listen to others and value
their opinions. Children are encouraged to recognise that we are all di�erent and to respect this. Individual and collective responsibility is
encouraged. Children are taught a basic understanding of equity rather than equality.

Helping children feel safe
We recognise that in order for children to feel happy and to develop positive relationships they need to feel safe. As adults it is



important that we:

● Treat children fairly (and are explicit in this)
● Build positive relationships with all children we have contact with
● Apologise if we make mistakes
● Avoid shouting or using derogatory or humiliating language when speaking to children or to one another
● Teach children ways to manage minor incidents independently and tell other children when they don’t like what is happening
● Encourage children to identify a ‘safe adult’ in the school they would feel comfortable speaking about di�culties with

friendships, behaviour or issues at home etc
● Recognise that when children demonstrate behaviour which distracts themselves or others that there is usually a reason behind

this
● Teach children how to stay safe on the internet, particularly when using social media
● Encourage parents to share any issues surrounding their child’s use of social media
● Are professionally curious
● Ensure incidents of poor behaviour are managed swiftly so the value of forgiveness can be modeled
● Follow the school safeguarding policy at all times

Helping Children to Resolve Conflict
When children fall out they are supported and given time to listen to each other’s points of view, consider how their actions have made
others feel and come to an agreement about how arguments and disputes can be resolved and avoided in the future.
Members of sta� use the language of Zones of Regulation to explore how children are feeling. Restorative questioning is used to
openly explore what happened with all children involved, for example, “Tell me what happened when…?” “How were you feeling
when…?” “Was this an expected or unexpected behaviour?” “How do you feel others were impacted?” Once a full understanding is
acquired, then a discussion of natural consequences can follow. This approach aims to deal with conflict peacefully and fairly, by
promoting a safe caring environment where problems can be resolved successfully and responsibly.

This approach does not preclude a member of sta� from providing a consequence di�erent or addition to that suggested by a child. ,
but it does provide a framework for making them more meaningful by involving the child in the decision making.

Where lower level behaviours have caused conflict between children, they should be encouraged to use ‘I-messaging’ to independently
express their feelings and resolve conflict without the need for adult intervention.
‘I-messaging’ is a simple script with 4 stages:

● I feel…
● When…



● Because…
● What I would like to happen is…

For example, “I feel sad when you keep taking my pen without asking because it belongs to me. What I would like to happen is for you
to ask first, please.”

Unacceptable Behaviour
All children break the rules from time to time. When this happens sta� can often change this by praising other children for making a
positive choice: (for example ‘Well done for waiting your turn to speak’). If the behaviour continues, sta� should move to use the
graduated response explained below and shared in appendix 4.

Actions and Sanctions
Our graduated response to behaviour helps give children ownership of their behavioural choices and the opportunity to make positive
choices. The aim is to develop understanding and change behaviour, not to create embarrassment or fear.

When a child is not behaving as expected, sta� always refer to a child’s behaviour rather than the child, taking into account the
context of the situation and the children involved. If appropriate, children should be given a ‘cooling o� time’ if and when necessary
before investigating a situation and responding.

In general, the following graduated approach should be adopted and adapted to the situation, if unacceptable behaviour continues:

● An adult will quietly remind you of the positive behaviour expected.
● An adult will calmly remind you of the school value your behaviour is breaking.
● An adult will suggest a change to help you.
● An adult will decide when and where you need some thinking time to help you get back to the green zone.
● You will be given some time to repair the situation.
● Mr Brookes or Ms Price will help you to reflect further on your choices.
● An adult at home will be contacted to help support you further.

This is displayed in every classroom. See appendix 4.

If an adult decides thinking time is required, this must be supported by a member of teaching sta� or MDMS (if the behaviour is
presented during lunchtime). At the conclusion of thinking time, the behaviour expected will be reiterated and additional restorative
questioning used, as/if appropriate. The use of o�ce sta� and o�ce space is not appropriate for thinking time.



Racist, sexual or violent incidents should be referred straight to the Headteacher rather than following the format indicated above. At
the discretion of the headteacher, parents will be informed.

CPOMS is used by the class teacher to detail behaviour which has resulted in seeing the deputy head or headteacher. Parents will be
invited in for a discussion where concerns around behaviour have been raised on CPOMS more than 4 times in a term. Pupils that are
found to have made malicious allegations against sta� will have breached our school behaviour policy and consideration will be given
to an appropriate sanction. (For more details of the process of managing malicious allegations please refer to our safeguarding policy).
We are mindful that behaviour is a form of expression and therefore all teachers and teaching assistants should use a variety of
methods to unpick the reasons for poor behaviour. This may be through:

● using resources from the Woodland Room
● Completing a ‘Blob tree’ conversation
● Comic-stripping the event
● Speaking to parents
● Completing an ABC record (antecedent, behaviour, consequence)
● Involving our learning mentor
● considering underlying issues, eg, hearing, sight, EAL, ASD, ADHD, anxiety, speech and language

Particularly children who struggle with behaviour as a consequence of a special educational need or ACEs may need an individualised
behaviour plan. This might include brain breaks, activity breaks, consideration of sensory diet and a separate reward system. This
should be discussed with the SENDco. In addition, if poor behaviour is identified as a barrier to learning, a referral to our learning
mentor may be made.

Persistent Poor Behaviour
The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected characteristic from being at a
disadvantage. Consequently, our approach to challenging behaviour may be di�erentiated to cater to the needs of the pupil - equity,
rather than equality is a guiding principle. The school’s SEN team will evaluate a pupil who exhibits challenging behaviour to
determine whether they have any underlying needs that are not currently being met. Where necessary, support and advice will also be
sought from specialist teachers, an educational psychologist, medical practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for that child. We will
work with parents to create the plan and review it on a regular basis. Where behaviour continues to be a concern, the SENDco may
also choose (with parents’ permission) to seek advice and/or direct support through outside agencies, for example, LBAT (Learning
and Behaviour Advisory Team), Enabling Families or the Early Help Service.



Management of Behaviour Outside of the Classroom
In the playground, we have similarly high expectations of all children and follow the same approach to behaviour management.
Consistency of support and keeping contact between the members of sta� on duty and the class teachers is integral to the smooth
running of the school. Sta� members are spread out on the playground to ensure all children are supervised at all times and know
where to find an adult should they need one. E�ective communication and a shared understanding of routines is an important part of
supporting positive behaviour at playtimes. Repeated poor choices at lunchtime may result in closer supervision from an adult to
ensure a positive outcome for all children. Routines and agreements are reflected in appendix 5.

O�-site Behaviour
Sanctions may be applied where a pupil has misbehaved o�-site when representing the school, such as on a school trip or on the way
to and from school.

Racist, Homophobic and Bullying Incidents
Racist, homophobic or bullying incidents are not tolerated at Jolesfield and are dealt with accordingly. Incidents of this type are
specifically reported on CPOMS along with the resulting actions. Parents are informed where any incidents of this nature are identified.
Please see the Anti bullying and Sexual Harassment policies for more information on this.

Fixed Period and Permanent Suspensions
Very rarely, it may be necessary to suspend a child as a result of their behaviour. More information about this can be found in the
school’s Suspension and Permanent Exclusion Policy.

Physical Contact
In some circumstances, sta� may use reasonable force to restrain a pupil to prevent them:

● Hurting themselves or others
● Damaging property

Incidents of physical restraint must:
● Always be used as a last resort
● Be applied using the minimum amount of force and for the minimum amount of time possible
● Be used in a way that maintains the dignity and safety of all concerned
● Never be used as a form of punishment
● Be recorded and reported to parents

Please see the Restraint and Use of Reasonable Force Policy for further information.



Pupil Transition
Moving into a new year or a new school can be a challenge, particularly for vulnerable children. At the end of each year all children
meet their new teacher and spend some time getting to know them. In addition, children who find change a particular challenge may
meet their teacher individually, sometimes with their parents and/or have an individual transition plan.
Sta� are allocated time to exchange information about children in order to help support a smooth transition. In addition, Jolesfield
sta� meet with secondary school sta� in order to ease the transition for Year 6 going into Year 7.

Other Relevant Policies
Anti-Bullying policy
Sexual Harassment Policy
Restraint and Use of Reasonable Force policy
Special Educational Needs and Disabilities policy
Policy of Spirituality



Appendix 1
Written Statement of our Behaviour Principles
Background
It is the responsibility of the Headteacher to draw up a school’s behaviour
policy, but in doing so, they must have regard to such principles and
guidance as may be issued by the governing body to promote good
behaviour and discipline in the school.
This statement has been adopted by the Governors, following consultation
with the parents, Headteacher, sta� and pupils, in accordance with the
Education and Inspections Act, 2006 and Department for Education
Guidance (Behaviour and Discipline in Schools, Guidance for Governing
Bodies, July 2013). It is a statement of principle, not practice.

Principles
● High standards of behaviour are essential for a successful school, enabling
children to make the best possible progress in all aspects of school life.
● All children at Jolesfield should feel happy, safe and secure, on the basis
that “A happy child is a learning child”.
● It is a primary aim at Jolesfield that every member of the school
community feels valued and respected and is treated fairly and well.
● We expect every member of the school community to behave in a
considerate way towards others.
● The behaviour policy should be a means of promoting good relationships,
so that people can work together with the common purpose of helping
everyone to learn.
● Ours is an inclusive school and we are committed to the removal of
discrimination of any sort, with measures in place to protect children from
bullying, discrimination, harassment or victimisation.
● All children have the right to learn, but no child has the right to disrupt the
learning of others.
● We are committed to ensuring that vulnerable children, such as those with
special educational needs, physical or mental disability and looked after
children, receive sensitive and appropriate behavioural support matched to
their needs.
● The behaviour policy should set out clearly the school’s expectations for
behaviour.
● Governors would like to see a range of rewards, consistently and fairly applied in
such a way as to encourage and reward good behaviour.
● Sanctions for unacceptable behaviour should be known and understood by all and
applied consistently.
● The behaviour policy should address the approach to be taken by the school when
bad behaviour occurs o� the school premises and is witnessed by a member of sta�
or reported to the school:-

○ during any school-organised or school-related activity
○ whilst travelling to or from school
○ whilst wearing school uniform or in some other way identifiable as a pupil at the

school



○ at any time, whether or not the conditions above apply, that could: have
repercussions for the orderly running of the school, pose a threat to another
pupil or member of the public, or adversely a�ect the reputation of the school.

● The Governors firmly believe that exclusions, particularly permanent ones, should be
used very sparingly, but at the same time, are mindful of the need to balance the
needs of the misbehaving child against the needs of the other members of their class.

● The school will seek advice and support from outside agencies where concerns arise
over a child’s behaviour.

● The behaviour policy should set out (or reference in a separate policy) the approach to
be used by the school in:-

● screening and searching pupils;
● the use of reasonable force or other physical contact; and
● the pastoral care of school sta� accused of misconduct
● having regard in all such cases to the latest advice issued from time to time by the

Department for Education
● The behaviour policy should recognise the importance of parents and carers in

supporting their children to behave well and in the example they set. The policy should
be communicated to pupils and parents in a clear way and both this statement and
the policy itself should be made available to parents on the school website.



Appendix 2

Equality is treating everyone the same.
Equality aims to promote fairness but it can only work if everyone starts from
the same point and requires the same help.

Equity is giving everyone what they need to achieve success.
At Jolesfield, we advocate for each child to receive the resources,
experiences, appropriate interventions and support with their learning to
achieve their full potential.



Appendix 3

Zones of Regulation Glossary



Appendix 4 Behaviour Chart

An adult will quietly remind you of
the positive behaviour expected.

An adult will calmly remind you of the
school value your behaviour is

breaking.

An adult will suggest a change to help
you.

An adult will decide when and where
you need some thinking time to help
you get back to the green zone.

You will be given some time to
repair the situation.

Mr Brookes or Ms Price will help you to
reflect further on your choices.

An adult at home will be contacted to
help support you further.



Appendix 5 Break and Lunchtime Routines
Areas

● Autumn term: Reception children play in designated lower third of playground only or zoned area of field.
Other children in KS1 or Reception ‘buddies’ may also play in this area. However, for the Autumn term
children in Year 3, 4, 5 and 6 should play elsewhere. In the Spring and Summer terms, Reception may
play on the playground up to the football area or any part of the field.

● Autumn 1 term: Reception do not join the rest of the school for break time.
● Apart from in the Autumn term, KS1 and 2 can mix across the playground or field.
● All areas of the playground must be in sight of an adult. On occasions, this may mean coning off areas of
the playground to keep children in the line of sight.
● For safety, ball games such as football are only permitted at the top end of the playground. All other pupils
should be encouraged to not cross the pitch whilst a game is on-going.
● Children may ask an adult’s permission to walk/run around the path on the field.
● Adults supervising playtime should use their discretion to decide whether it is suitable for children to be on

the grass around the playground. However, children are not permitted to attempt to climb the tree or
swing on its branches.

Bands to Indicate permission
Bands are kept in the large, plastic container where construction is stored.

Red - First Aid
Green - KS2 pupil toilets
Blue - KS1 pupil toilets
Yellow - anything else

First Aid

● Adults on playground duty can take out a small bottle of water or access water from a classroom tap. All
adults should take a first aid bag out when on duty as minor first aid treatment can be applied on the
playground. Labels in the first aid bags can be used to record the details. The name of the child, date,
time, description of injury, first aid given and the adult’s name must be recorded. The adult providing
treatment and completing the label is responsible for adding this to the first aid book in the office.
● Any more significant injuries such as bad sprains or bleeding cuts should also be handled by the

office. If in any doubt, please have the injury checked by a first aider. Any child being sent to the
office for first aid treatment is to be given a red band by the adult on duty

● All head bumps (however minor they appear) must be seen by Sue Balicki, Debbie Smith or
Natalie Saunders. First aid treatment will be given, a head bump letter sent home, parents and
the class teacher informed

Entering the School Building
● All children must ask an adult on duty for permission before entering the school building
● All KS2 children are to use the Year 6 toilets when required at playtime of lunch time. A green
band indicates permission to be inside
● KS1 children are to be given a blue band if entering the building to use the toilet
● KS1 children must use the toilet in the Year 3 classroom. A blue band indicates permission to be
inside.
● Children entering the school for first aid treatment should have a red band
● If a child is being sent into school for any other reason they can be given a yellow band. Therefore,

please can all adults challenge any child who is in school at playtime or lunch time without a band.

Storage of Playground Equipment
● Large construction equipment and the box of lego is stored in the large storage unit
● Bats and balls are stored in boxes in the small wooden den



Activities
● A rota indicates whose day it is to play football
● A designated adult identified in the duty rota can select other equipment from the PE shed and use to

lead games before returning the equipment. However, the teaching of games and activities which don’t
require equipment is encouraged.

Ending Lunchtime Play
● At morning break, it is the responsibility of the teacher on duty to ensure that playtime is ended early

enough to ensure all equipment is tidied away.
● Morning break is ended by a whistle - the bell is not rung.
● At lunchtime, all teachers should arrive to collect their classes (on non-PPA days) at 12:55
● A bell is rung to indicate when it is 12:55. Teachers and MDMS should promote the looking around the

playground to ensure any rubbish is picked up and equipment tidied away. At 12:58 the whistle is blown
to indicate that children should line up. Once quiet, children are led into their class by their teacher.


